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Rationale
As my students and I approach the end of another semester and continue reviewing for
another round of state tests, I regularly hear what has become the anthem of state test
review: “Why do we have to know this?” This frustration reflects the disconnect students
feel between what they learn in school and how they live their daily lives.
My curriculum unit should provide a context for my tenth grade English II students to
bridge the gap between school and “real” life, providing a sense of authentic meaning in
their literary analysis which, in turn, should propel them to higher academic success and
more effective critical thinking in general. Students will enrich both their personal and
academic lives when they recognize that they interact with text throughout their daily
experiences (email, texting, television, social networks, etc.) and that they can analyze
these daily-life texts just as they do traditional English class texts (such as textbook
selections, essays, and articles).
It is our duty as educators to teach students how to interpret all of the messages with
which they are confronted.1 If I want to increase my students’ literacy levels, I must teach
them to effectively interpret several types of texts, not just written texts. This ability to
analyze multiple texts will not only improve their general literacy and their capability to
think critically, it will give a voice to students who would normally perceive themselves
as being limited or shut out of traditional ideas of literacy.2
Students don’t usually recognize media as a text. To them, text is an article or story
that we study in English class. In order to pivot students’ ideas of text more broadly, the
unit will build on contemporary definitions of text as any cultural object that produces
meaning.3 Students may initially balk at this definition, but after the pre-reading activities
and whole class text analysis, students will recognize text as going beyond the written
text traditionally analyzed in high school English classes. For the purposes of this unit,
traditional text will refer to the written works commonly associated with high school
English classes, and media text will refer to texts such as commercials, television shows,
online games, and game or movie trailers. Students will identify media as a text and will
analyze it as they do written text.
Objectives
The broad goal for the curriculum unit is to teach students to think critically about media
and then to use those same critical thinking skills to analyze traditional text, providing a

common groundwork for students to become literate in both types of text. When I ask
my students to define text, I usually get answers such as “story,” “articles,” “text
evidence,” or “phone texts.” The students don’t view media as text at all, so it doesn’t
occur to my students to think critically about those types of text. In order to meet this
goal of teaching students to think critically about both media and written text, the unit
prepares students to be able to answer the following essential questions.
Essential Question1: What is a text?
Before students can think critically about text and analyze text, they must recognize text.
This may seem an obvious and unnecessary essential question to a teacher who is
teaching this unit for the first time, but it is important to provide this foundation for the
students. Since the whole point of the curriculum unit is to teach students to critically
analyze various types of text, it is vital that the whole class defines text similarly.
Students will use a free association exercise to think about how they define text. This
will prepare students to think about the similarities between media texts and traditional
texts (for example, written texts like books, articles, literary analysis, and other written
works commonly associated with English class).

Essential Question #2: How do I interact with media texts?
Even though some may consider this essential question introductory or background
information for the students, it is significant that students recognize text personally; that
is, they identify all types of texts in their personal lives, including both in school and
outside school. Rather than viewing students’ current interactions with texts as
background information, the teacher should view them as fundamental. Students’
recognition of the number of texts in their lives is a key part of achieving the unit’s
purpose of students’ analyzing those texts critically.
Students will use surveys and charts to identify how they interact with media
regularly. Students will more effectively analyze text when they recognize the degree to
which they encounter, whether purposefully or not, texts at and outside school.
Essential Question #3: Why is it important to analyze media?
Understanding the importance of analyzing media is inherently a part of analyzing media.
Often, teachers imply, purposefully or not, that media is secondary in importance to
traditional text, but students must begin to see that media texts significantly affect them
and their community.

Students will use charts and group brainstorming to convey the importance that media
have in their lives. These activities will introduce to students or, for those students
familiar with media analysis, emphasize to students that media is as powerfully effective
as written text.
Essential Question #4: How do media and traditional text (for example, written texts like
books, articles, literary analysis, and other written works commonly associated with
English class) relate to each other?
A critical part of student buy-in for this unit, the students’ willingness to accept the
rationale for this unit and to participate in all the aspects of the unit, is student-generated
criteria for analyzing text. The teacher will guide the students, but it is imperative that
the students feel that the criteria is authentic and valid.
As students create criteria for analyzing both media and traditional written text, they
will identify the common elements between them. This will show students the validity
of using the same criteria to analyze both types of text.
Essential Question #5: How can I analyze multiple texts?
Students will ask questions associated with the analysis criteria to analyze both media
and traditional texts. These questions are listed in detail in the list of activities, but the
important aspect of these questions is that the same questions will be used to analyze both
media and written text, again showing students the need to think critically equally about
both types of text.
Essential Question #6: How can I use media to circulate my message?
Students will use traditional or media text to convey their own social messages. Creating
their own products allow students to fully experience the effectiveness of multiple types
of text.
Strategies
This unit will last ten to fifteen classes, depending on the number of texts used and the
amount of time students need to create their products.
The strategies will align as much as possible with Gee’s learning principles.4 These
thirty-six learning principles, originally associated with gaming, can be used as a guide
for any product or assessment. The faculty at Elgin Community College briefly
summarized what students should experience: actively do and reflect, appreciate good
design, see interrelationships, master game language, relate game world to other worlds,
take risks with reduced consequences, put out effort because they care, combine multiple

identities, watch their own behavior, get out more than what they put in, be awarded for
achievement, be encouraged to practice, master new skills at each level, complete tasks
neither too easy nor too hard, think and strategize, do things their own way, discover
meaning, read in context, relate information, mesh information from multiple media,
understand how knowledge is stored, think intuitively, practice in a simplified setting, be
led from easy problems to harder ones, master upfront things needed later, repeat basic
skills in many games, receive information just when it is needed, try rather than follow
instructions, apply learning from problems to later problems, think about the games and
real world, think about the game and how they learn, think about games and their culture,
find meaning in all parts of the game, share with other players, be part of the gaming
world, and help others while modifying games.5 While the unit does not teach students to
create games, these learning principles are adapted for the strategies.
The unit’s strategies include a media survey, a Day in a Life chart, a free association
exercise, a small group brainstorming activity, modeling and guided practice, text
analysis, and a student-created product. Each strategy is listed in chronological order.

Media Survey
The media survey will specifically answer essential question #2: “How do I interact with
media text?”
In order for the teacher to have a context for the students’ familiarity with digital
media, students will complete a media survey. The survey will include questions
concerning media access and media skills. Although not comprehensive, the survey,
compiled in part from a gaming survey6 and an existing student technology survey,7
should provide the teacher with an overview of how often and to what degree the students
interact with media. Some teachers may want to combine this survey with a more
traditional reading and writing survey and distribute to students at the beginning of the
semester. Teachers may also want to re-work the survey format (such as offering answer
choices) so that it’s more user-friendly for a variety of students on a number of grade
levels. The survey will also make students more conscious of their own everyday
exposure to diverse kinds of media texts.
Survey questions will include the following: When were you first exposed to the
internet? To what extent do you have access to the internet? How often do you access the
internet? Are you active on Facebook or Twitter? How often do you check Facebook?
What kinds of websites do you normally visit? Do you play games online? What kinds of
things do you learn from online games? Is gaming a valid way to learn? How often do
you use computers at school? What is the primary reason for using a computer at school?
Have you used Power Point presentation software? Have you ever created a web page?
Which is easier for you, using a computer or using pencil and paper? Do computers

improve the quality of your work? Do you think using a computer for class is an
advantage? Does it require “English class” skills to use the internet? How many
televisions do you have in your home? How many hours a day do you watch television?
Do television advertisements influence you?
This media survey allows the teacher and individual student to begin developing a
knowledge base of what kinds of texts that student interacts with regularly. Even if the
student does not yet recognize the survey questions as asking about text, he or she is
identifying all the media that ubiquitously enters the student’s world.
Day in a Life
Day in a Life will specifically answer essential question #2: “How do I interact with
media text?” and essential question #3: “Why is it important to analyze media?”
Before analyzing text, the unit introduces students to the idea of multiple texts using a
Textual Day in a Life chart. After the teacher models a chart for the students, the
students will complete their own charts, which clearly show the variety of media and
written texts people interact with on a daily basis. Hagood8 offers the following headings
for the chart: texts, identities, values, social networks, and literacy learning. The teacher
and students then complete the chart based on the texts they usually encounter.
The teacher begins by modeling for students how she completes her chart. For
instance, a teacher’s typical day may include the following texts: news radio on the way
to work, online newspaper, work email, lesson plans, smart board flipcharts, literature
textbook, class content-related Youtube clip, text message, online shopping, e-reader.
For each text, the teacher would assign an identity (citizen, teacher, friend, consumer), a
value (current events, communication, education, friendship, connections with others),
and a social network (community, other teachers, students and parents, friends). The
teacher will wait to complete the literacy learning column. After the teacher models the
activity using her own chart, the students will complete the first four columns of their
charts, also omitting the literacy learning column. As the students share their completed
charts with the class, the teacher or another student will compile a list of the different
texts encountered by the students. A variety of texts will emerge, and, as the teacher
validates the legitimacy of each one as a text, students should begin to feel comfortable
considering each one to be as “textual” as the works in their literature books. After a
discussion of the compiled texts, the teacher will model completion of the literacy
learning column (current events, communicating to students, communicating with
colleagues and friends, analyzing advertisements, story content). Then, students will
work in pairs or small groups to complete the literacy learning column of their chart,
reinforcing the literary skills required for the texts, both traditional and non-traditional.
Free Association

The free association exercise will specifically answer essential question #1: “What is
text?”
Students will use chart paper to free associate as a whole class. The chart paper will
have the word text in the middle and students will freely write any ideas they associate
with the word. The teacher will use this information to determine if the students have a
sense of the nature of text. Since this activity follows the survey and chart, students may
be more likely to recognize a variety of objects as texts. If students seem to focus on text
as being stories, poems, etc. the teacher will need to define text for the students using the
broader definition provided at the beginning of this unit.9
Student Small Group Brainstorming Activity
The small group brainstorming activity will specifically answer essential question #2:
“Why is it important to analyze media?” and essential question #3: “How do media and
traditional text connect to each other?”
Students will generate criteria for text analysis by working together in small groups.
Assign students heterogeneously to groups of three or four. Students will divide a large
piece of chart paper in half and label one half “What should we analyze in traditional
written text?” Students are familiar with analyzing traditional text, so they will be
comfortable creating a list of criteria. (Usually, younger high school students list criteria
such as author’s purpose, tone, point of view, style, voice, and a number of fiction and
poetry elements.) After listing details on the chart paper, each group will share their
results while the teacher or another student compiles a list for the class to reference. The
teacher will use the compilation as a means to discuss text analysis and guide students to
identify elements they may have missed. Then, student groups will label the second half
of their chart paper “What should we analyze in media?” (Usually, younger high school
students list criteria such as facial expressions, body language, and characters’
inflections, as well as many of the fiction elements, especially those related to plot
structure.) At this point, the teacher will remind students of the types of media the class
identified from the Day in a Life activity. Groups will create a list of criteria for
analyzing media text and share their list with the whole class. If a group seems to be
having trouble grasping the idea of media analysis, the teacher will point their attention to
the original list and have the group use the first list as a starting point. As groups share
their lists, the teacher will compile a list for the class to reference, emphasizing the
overlap between the lists for traditional texts and media texts. Since students are not as
used to analyzing media, the teacher will again guide the students to include any
significant points they may not have considered. The teacher may need to point out to
students that even if the wording for traditional text list and media text list is different,
the ideas are the same. Students will circle similarities between the two lists on their own

charts. The teacher will use the students’ charts to introduce eight concepts10 that the
class will use to analyze both media and traditional text.
The teacher will clearly post the students’ charts, the compiled lists, and the eight
concepts for the students to reference throughout the unit. The teacher should have
students indicate connections between their charts/lists and the eight concepts, again
emphasizing the role the students have in creating criteria. The eight concepts will be
organized into three main ideas9 to make the concepts more clear and concrete for the
students. The first main idea, “The text has intention,” will include the following
concepts: all texts are constructions; the text constructs reality; texts contain ideological
and value messages; texts have social and political implications; and texts have
commercial implications. The second main idea, “The form has meaning,” will include
the following concepts: form and content are closely related in the media; and each
medium has a unique aesthetic form. The third main idea, “The reader has
responsibility” includes the concept that audiences negotiate meaning in the text.
Modeling and Guided Practice
Modeling and guided practice will answer essential question #5: “How can I analyze
multiple texts?”
Depending on the students’ developmental levels and their prior knowledge, the teacher
may need to post vocabulary lists or have students take notes on content vocabulary. The
teacher or students will define vocabulary such as the following: medium, connotation,
function, intention, interpret, analyze, tone, image, author. When the students have a
clear understanding of the vocabulary that will be used, the teacher can move on to the
actual format of analysis.
After the teacher reviews the eight concepts and the process the class used to generate
them, she will need to model for the students how the concepts can be used to analyze
text. First, the teacher will assign questions to each main idea.12 It is more
developmentally appropriate for the high school students to use questions as an approach
to text analysis rather than the concepts themselves. As the teacher clarifies the questions
for the class, she can add appropriate student suggestions. If a class has received
instruction on media analysis previously, the teacher may use a more inductive approach.
To address the main idea, “The text has intention,” the class will ask questions such as,
“What are the connotations of the words and images in this text?” “Is the tone of this text
primarily positive or negative?” and “Is the primary function of the text to inform,
persuade, explain, or some other function?” To address the main idea, “The form has
meaning,” the class will ask questions such as, “How does the medium itself affect the
meaning?” and “Why did the author choose this medium to create these particular
meanings?” To address the main idea, “The reader has responsibility,” the class will ask
questions such as: “What previous knowledge about this topic do I bring to this text?;”

“How did I identify the author’s intention?;” “Does the medium affect how I interpret the
text?;” and “Does the author’s intention matter in my interpretation of the text?” The
students should have the questions easily accessible to use during their text analyses. The
teacher can confirm that the students understand the relation of the questions to the
concepts and corresponding main ideas by disassembling the information that has been
posted on the actual walls of the classroom and having the students group them correctly
or by virtually scrambling the information on a smart board and having the students
group them correctly. Before the students begin to analyze text, it is important that they
have a clear understanding of the analysis criteria.
Students may be unclear about the questions concerning medium. Since most students
haven’t been previously exposed to analysis of media text, it may be difficult for them to
recognize that medium does affect meaning. One method to reinforce this idea is to
reference the infamous “Dean Scream” from the 2004 presidential primary. In general,
students in high school, especially the ninth and tenth grades, will have no prior
knowledge of the 2004 presidential primary. In order to support the effect of medium on
meaning, the teacher can play a sound clip of Howard Dean’s speech following the Iowa
Democratic primary. After listening to the speech, students should write their initial
reflections of Dean and his speech on a yellow sticky note. Then, the teacher can show
the same clip for students to listen and watch. After watching the speech, students should
write their initial reflections of Dean and his speech on an orange (or another different
color) sticky note. Finally, the teacher will give students a written transcript of the
speech or an article about the speech. Students should read the written work and write
their initial reflections of Dean and his speech on a blue (or another different color) sticky
note. The teacher will then label three sections of the room as angry/out of control,
excited/hyper, and encouraging/motivating. Students will put their three sticky notes
under the most appropriate description. Once the colored sticky notes have been placed
in the three categories, the students and teacher can discuss why the students chose the
categories, leading to a discussion of how the medium affected each student’s choices.
Teachers whose students are experienced in analyzing multiple texts can have their
students create their own descriptive categories based on what they wrote on the sticky
notes. While some teachers may not need to use a separate activity to clarify the role of
medium in text analysis, this is one strategy to help those students who are completely
unfamiliar with the idea of form contributing to meaning.
At this time, the teacher will explain that the media chosen for the guided practice will
be based on the types of texts the students mentioned on their surveys and day in a life
charts. The teacher and students will work together as a whole class to analyze a piece of
visual media text and written text. This will allow students to feel confident in their
individual analysis and will reinforce the similarities between the types of text. Of
course, teachers can use a variety of examples to illustrate the process for analysis; some
specific examples are listed here for clarification. For a media example, the class will
watch a 1944 Women’s Army Corp recruitment video.13 The teacher and students

together will analyze the media text using the questions related to the eight concepts.
Then, for a traditional text example, the teacher will use a news article from May, 2012
entitled “Army opens jobs in combat battalions to women.”14 The teacher and students
together will analyze the text using the questions related to the eight concepts. In order to
further empower the students as they move toward independent work, the teacher will
group the students in small groups or partners to analyze a Michael Jordan shoe
commercial.15 Students will analyze the advertisement using the same questions; each
group will then share its analysis. Then, students will analyze a Time magazine article
titled “Shoptimism: Why We Buy Things.”16 Again, each group will share its analysis.
The teacher can use this time to redirect students if needed and confirm students are
prepared to work independently. Based on the teacher’s evaluation, the class may benefit
from continued guided practice. A number of television examples may be found from
CNN video, which has the added advantage of being easily accessible from most high
schools. Gaming examples such as the trailer for “Transformers: Fall of Cybertron” may
be found from Game Trailers,17 a website providing a wide variety of gaming material.
When students analyze online games from Lego,18 a world traditionally used by young
children, the teacher and students have an effective opportunity to discuss point of view
and the role of the reader in text analysis. Traditional text examples may include articles,
editorials, book excerpts, selections from the textbook, etc. The number of media texts
should be at least the same as the number of traditional texts, but, for the purposes of
teacher-guided learning, the texts don’t need to reflect the same content. As they work,
students will constantly be reminded that visual media is indeed text and can be
legitimately viewed as having the same significance as traditionally written text,
indicating a necessity for equally thoughtful analysis.
Text Analysis
Students’ text analysis will specifically answer essential question #5: “How can I analyze
multiple texts?”
Students will work independently or with partners to analyze a variety of media and
traditional text using the format they learned working as a whole class group. Since
students will be working more independently, the teacher will narrow the focus to remove
distractions. For this unit, students will analyze examples of family units using the same
eight concepts and corresponding questions. There are a number of easily accessible
media examples of families. Some possibilities include Modern Family,19 My Wife and
Kids,20 and the George Lopez Show.21 IMDb22 actually contains lists of movies about
family. (Students are great sources for television shows or games about any specific
subject, and, in this case, it is especially eye-opening for them to analyze media with
which they are already familiar.) Of course, it is important that teachers carefully choose
excerpts from the movie and television texts so the content is appropriate for school while
still effective for analysis. Written texts that portray families include Gary Soto’s
Neighborhood Odes,23 House on Mango Street24 by Sandra Cisneros, and Woman

Hollering Creek: and other stories,25 also by Cisneros. Most middle school and 9th and
10th grade high school literature textbooks contain a number of short stories about
families. Again, as they work, students will grow in critical thinking skills in general and
in the ability to carefully read both media and written texts.
Student Product
Students’ work on their products will specifically answer essential question #6: “How can
I use media to circulate my message?”
Students will create media products to show their synthesis of the concepts used to
analyze text. They will choose from two mediums we analyzed in class: media
advertisement or traditional text. The teacher will introduce the product to the class and
tell students that their topics must be in reference to a societal problem or a problem at
our school. The product will increase awareness of the problem or illustrate a solution to
the problem. The class will brainstorm possible topics as a whole group before students
choose a topic. Students may complete the product individually or with a partner. The
teacher will assign a topic due date, and the students will submit a topic, identify the
medium, indicate challenges expected when creating the product, and identify resources
needed to complete the product. The teacher will conference with each student or set of
partners to verify that the students have an accurate sense of what they need to
successfully fulfill their requirements for the product. To what extent the students have
to provide their own computers, cameras, etc. will depend on the number and types of
resources available to students at the school.
Students will receive a rubric based on Wysocki’s26 work when the teacher introduces
the assignment. The rubric will be the same regardless of which type of text the students
choose to use. The rubric will include six categories: overall effect, author’s tone,
coherence, organization, documentation, and reflection. Each category consists of three
ranges—does not meet requirements, meets requirements, exceeds requirements—with
specific criteria for each category. The rubric criteria is listed as follows: The “does not
meet requirements” range for overall effect is “Text does not address awareness
of/solution to problem, overall impact is low.” The “meets requirements” range for
overall effect is “Text mentions problem, overall impact is minimal.” The “exceeds
requirements” range for overall effect is “Text clearly contributes to awareness of/offers
solution to problem, overall impact is strong.” The “does not meet requirements” range
for author’s tone is “Text provides some information about author’s feelings.” The
“meets requirements” range for author’s tone is “Text provides adequate information
about author’s feelings.” The “exceeds requirements” range for author’s tone is “Text
provides clear, identifiable information about author’s feelings.” The “does not meet
requirements” range for coherence is “Text is confusing.” The “meets requirements”
range for coherence is “The text’s meaning is generally understood.” The “exceeds
requirements” range for coherence is “Text’s meaning is clear.” The “does not meet

requirements” range for organization is “Essay’s organization is unclear or confusing.”
The “meets requirements” range for organization is “Text’s organization is helpful and
clear.” The “exceeds requirements” range for organization is “Text’s organization
effectively contributes to overall meaning.” The “does not meet requirements” range for
documentation is “Images are not documented.” The “meets requirements” range for
documentation is “Images are documented incorrectly.” The “exceeds requirements”
range for documentation is “Images are correctly documented.” (Some teachers may
prefer to re-word the documentation element of the rubric. Students using written work
as their preferred medium may not have images and would be exempt from this section.
Also, some teachers may not want to indicate to students that incorrect documentation
meets any kind of expectation. The teacher should adapt the rubric to his or her specific
guidelines and preferences.) The reflection category of the rubric refers to the reflection
each student will submit as part of the product. Students will answer the following
questions about their products: “What messages were you trying to convey? How did
your medium influence your messages? How do you think your classmates will interpret
your product?” The “does not meet requirements” range for reflection is “Reflection is
incomplete.” The “meets requirements” range for reflection is “Reflection is addressed
but does not reflect thoughtful consideration.” The “exceeds requirements” range for
reflection is “Reflection indicates thoughtful consideration.”
Students will read and analyze each other’s work using the same criteria they used for
the various text examples earlier in the unit. Students will analyze each other’s works,
regardless of medium, using the same questions from earlier in the unit: “What are the
connotations of the words and images in this text?” “Is the tone of this text primarily
positive or negative?” “Is the primary function of the text to inform, persuade, explain, or
some other function?” “How does the medium itself affect the meaning?” “Why did the
author choose this medium as his text?” “What previous knowledge about this topic do I
bring to this text?” “How did I identify the author’s intention?” “Does the medium affect
how I interpret the text?” “Does the author’s intention matter in my interpretation of the
text?”
When students receive feedback from their classmates, they will add and answer the
following question on their reflections: “In what ways are you responsible for your
classmate’s interpretations?” Answering this last question brings the students full circle
around the idea of analyzing meaning in text. The students have identified text, have
recognized their interactions with varied texts, have illustrated the importance of
analyzing media texts, have shown how written text and media text relate to one another,
have analyzed multiple texts, and have created a media or written text, recognizing the
role of the author and audience in creating meaning.
After participating in this unit and completing the culminating product, students will
be more literate in reading varied texts, able to think critically about text in any form.
They will have the tools to read both media and written texts in a thoughtful, purposeful

way. Students will be able to recognize the authentic connections between reading texts
in English class and reading texts in “real-life.” The unit empowers students to escape
the passive acceptance of words and images and provides students the ability to approach
life as active critical thinkers.
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